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Abstract 

 
Efficient communication involves not only transmitting and receiving a 

message, but mainly the ability of properly decoding it, whether the 

message is written or spoken. 

In case of decoding a spoken message, the listening skills become major. 

Listening is an important skill not only when learning a new language, but 

also when you have to face a daily and regular conversation. Speaking and 

listening are interrelated. When someone speaks, the auditory have to 

listen, also without listening, speaking cannot be normal; these are two 

sides of oral speech. (Rashidova 2019: 39) Furthemore, listening is the 

core for all the other communicative skills: speaking, reading or writing. 

When teaching Romanian for foreign citizens we have observed many 

difficulties students encounter when they have to face listening tasks or 

tests of A1-A2 level in language acquisition and even more when they 

have to pass from this level to B1-B2 level. The need and the anxiety to 

know all the words at the first stage is replaced when reaching the B1-B2 

level with the lack of attention in catching the subtleties of the language, 

even if the vocabulary and the grammar are well known. The best way to 

become a proficient Romanian speaker as second language is to listen to 

all sorts of materials, or to be exposed to different listening activities each 

day. 

The aim of the paper is to highlight the challenges we have experienced 

and the solutions we have put into practice to improve the listening skills 

of our students. Among the challenges we can mention the students’ fear 

to not understand the form or the meaning of all the words they hear, their 

heterogeneous and different levelled background information or their 

cultural shock which put them many times in the position to not be very 

attentive. As concerns the solutions, we have appealed to their prior 

knowledge, to bottom-up and top-down processing skills, to “pre”, 

“while” and “post” activities, but we have also tried to develop students’ 

awareness of necessity to mingle the instrumental motivation with the 

integrative motivation in order to improve the foreign students’ abilities 

to become better listeners as well as better users of Romanian language. 
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Solutions. 
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1 Introduction 

 

Teaching a foreign language has to deal with the development of the four 

communicative skills: speaking, listening, reading and writing. The purpose of 

learning a new language is usually double oriented, having as goal a cultural interest 

(visiting/studying a foreign culture and the need to communicate with the natives), 

but also a functional one (if the learner’s aim is to study and needs a good linguistic 

acquisition to face the exams and the test he has to pass. 

When learning a foreign language, before being able to communicate a 

message, the students have to listen to a flow of sounds in order to get used to their 

phonetical aspect, to the segmentation of words in speaking, they have to learn new 

vocabulary and new grammatical rules, to be able to delineate the main idea, the 

details of any message or to make inferences or “listen between the lines” to figure 

out what is really meant (Brown 2006: 4). In this way, the students will have the gate 

opened to an effective decoding. In consequence, listening is not less important than 

speaking, and even if it is considered a receptive skill whereas speaking is a 

productive one, listening is  
 

a complex, active process in which the listener must discriminate between 

sounds, understand vocabulary and grammatical structures, interpret stress and 

intonation, retain what was gathered in all of the above, and interpret it within 

the immediate as well as the larger sociocultural context of the utterance. 

(Vandergrift 1999: 168)  

 

The better you become in listening, the more proficient you will be in all the other 

communicative skills: reading, speaking or writing. If we consider these four 

language skills, listening is the mental process most critical for language learning at 

the beginning stages (Rost 2001). 

 

 

2 Literature Review 

 

When teaching Romanian language for foreign students we have observed, as also 

stated by the research in the field, that the listening is the most difficult skill to 

develop and it usually involves a great anxiety from the students. The difficulty, even 

if the listener has a “participative role in face-to-face conversations, or a non-

participative roleˮ (Egamnazarova, & Mukhamedova 2021: 30) when hearing 

podcasts or videocasts, comes from the fact that authentic auditory sources or 

authentic audiovisual sources are not based only on the standard language, but they 

also imply colloquialisms: ăsta instead of acesta (this), reduced  language forms: nu-

i (there is not), nu-s (there are not), n-am (I do not have) or variable rates of delivery 

as stated by Egamnazarova & Mukhamedova (2021: 30). The listener has also to be 

accustomed with the intonation which makes the difference between interrogative, 
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exclamative or enunciative sentences which can be very different compared with 

their native tongue.  

Moreover, the difficulties students have to face when listening to a message derive 

from many components of the Romanian language, involving the phonetic level, the 

usage of different vocabulary classes, or morphological structures. 

At the phonetic level, the students who come from very different countries 

such as Peru, Liban, Chad, Angola, Cuba, Morocco, Azerbaijan, Yemen, Haiti, 

Bangladesh, Syria, Algeria, Sudan, Senegal, etc. are not used to some sounds specific 

only to Romanian. Here we can mention the specific vowels: ă, â/î, which they 

encounter in daily heard words: pâine (bread), mâine (tomorrow), cămin 

(dormitory), cantină (canteen), the consonants that differentiate Romanian language 

from other Latin languages as j, ș, ț: joi (Thursday), școală (school), țară (country), 

the groups of letters as: ce, ci, ge, gi, che, chi, ghe, ghi: ceas (watch/clock), cine 

(who), geantă (bag), pagină (page), ureche (ear), ochi (eye), gheată (boot), unghie 

(nail), the diphthongs, groups of two vowels pronounced in the same syllable, whose 

pronunciation is almost similar: ea, ia: seară (evening), băiat (boy), oa, ua: oaie 

(sheep), ploua (it was raining), io, iu: creion (pencil), a iubi (to love) etc, or the 

triphthongs, groups of three vowels pronounced in the same syllable: eoa: pleoapă 

(eyelid), iau: eu iau (I take), eau: eu beau (I drink), iou: maiou  (undervest), iei: tu 

iei (you take). Another stress in listening is given by some Romanian pair 

consonants, which even if they have similar characteristics, being occlusives: p/b, 

t/d or fricatives: f/v, etc, are differentiated by sound or deaf feature. That is why it is 

hard to distinguish in listening between pară (pear) /bară (bar), tură (shift) /dură 

(rough) sau for (forum) /vor (will, want). 

If we speak about the difficulties generated by the vocabulary when listening 

to a message, here we can mention especially polysemy, homonymy and paronymy. 

Polysemy, involving multiple meanings of the same word can provoke 

hesitations, because the meanings’ system in a language does not match with another 

system from another language.  The same word masă can refer to many different 

things, such as having breakfast, lunch or dinner, it can define a piece of furniture: 

table,  the food or meal we eat, but also the party we have to enjoy: feast; the verb a 

sta can also position an individual in a standing or in a sitting position, can forbid 

him to do something, or can keep the person in a place, the verb a face is used when 

referring to prepare a meal (to cook), to build something, to solve an exercise or to 

knit a sweater; the noun baie can be related with the room in a house destined to have 

a bath, with the bath tub, or with the action of washing something or yourself, etc.  
 

For a native speaker of Romanian, it is not difficult to delineate the meaning 

of the words. For those who are learning Romanian it is important to 

understand that each meaning of a polysemantic word differentiates of the 

others by a combination of semantic features that are in generic relationships1 

(Constantinovici 2006: 95) 

 

 
1 Our translation. 
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At the same time, it is well known that in Romanian a real challenge when listening 

is given by the homographs which are the words where a different position of the 

stress provides the word a different meaning: véselă (joyful)/vesélă (dishes), háină 

(coat)/haínă (bad), úmbrele (the shadows)/ umbréle (the umbrellas), ácele (the 

niddles)/ acéle (those), nódul (the knot)/ nodúl (nodule), tórturi (cakes)/ tortúri 

(tortures). To those homonyms can be added, words which are pronounced in the 

same manner, having the same phonetic structure, but with different meaning. These 

are lexical homonyms, words having the same grammatical class: vară (season - 

noun)/vară (relative - noun), a semăna (to put seeds in the ground - verb)/ a semăna 

(to be similar - verb), leu (money - noun) / leu (wilde animal - noun), lexical-

grammatical homonyms referring to words with the same form, but belonging to 

different morphological classes: poartă (entrance - noun)/ poartă (he/she/they 

wear(s) - verb), cer (sky - noun)/ cer (I/they ask for - verb), mare (sea – noun)/ mare 

(big – adjective), grammatical homonyms i.e., words with the same form, but having 

different grammatical categories: sunt (I am – indicative, present, 1rst pers singular 

/ they are – indicative, present, 3rd person, plural), merg (I walk – indicative, present, 

1rst pers, singular / they walk – indicative, present, 3rd person, plural),  homophones, 

referring to words with the same pronunciation, but with different spelling: ea (she 

– personal pronoun, 3rd person, feminine),  ia (take – verb, indicative present, 3rd 

person, singular); ele (they – personal pronoun, 3rd person, feminine, plural) 

‒ iele (witches - noun); la masă (at the table),  l-a auzit (he/she heard him); 

scrieți (you write) ‒ scrie-ți (write for yourself); cuminte (good, dutiful)  ‒ cu minte 

(with a great mind), etc. These cognate sounds are responsible ‟of false starts and 

hesitations to be dealt withˮ (Brown 2006: 3). 

Another challenge in understanding an oral message is given by paronymy, 

referring to words with almost the same form/sound, but with different meaning: 

temporal (temporal) – temporar (temporary), original (original) – originar 

(originary, native), familiar (familiar) – familial (family), eminent (outstanding) – 

iminent (imminent), enerva (irritate) – inerva (innervate), etc. In the speed of a 

listening activity these words can be very easily mistaken and the meaning of the 

message will be, in consequence, an altered one.  

At the morphological level, the plural of the nouns involves some listening 

challenges. We mean by that the plural of the masculine gender where the students 

encounter either a strong i: codri (forests), miniștri (ministers), either a soft one: 

pomi (trees), lupi (wolves). It is also hard to distinguish, when listening, the 

difference between some pronominal forms and some verbal ones: Ea ia examenul. 

(She passes the exam), because even if the personal pronoun ea is written differently 

from the verb ia, they are pronounced exactly the same. Another difficulty of this 

kind comes from the variable position of the adjective in the Romanian which can 

be placed after a noun, but also before it, if it has an emphatic meaning. A tricky 

listening is related with the adjectives ending in –iu, like: auriu (goldish), argintiu 

(silverish), cenușiu (grayish). In their plural forms, if they are postponed to the nouns 

they are written with double i: pești aurii (gold fish), pantofi argintii (silver shoes), 

ochi cenușii (gray eyes), but if these adjectives appear before the noun, they have to 
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be written with triple i: Auriii pești, argintiii pantofi, cenușiii ochi. So, if the 

requirement of a listening activity involves filling the gaps with these adjectives, the 

grammar knowledge and many previous exercises of these kind will make the 

students task easier.  

As concerns the verb, the synthetic norm of the verbal inflection, which 

makes the transition from a person to another and from a number to another using 

specific endings, forces the listener to be very attentive to decide if the same verbal 

form is the 3rd person singular, or the 3rd person plural: lucrează (he works or they 

work), or if the same verb is on the1rst person singular or the 3rd person plural: fac 

(I, they do). 

Being aware of these cognitive issues, a second language learner will 

understand the language process, or better said, will “learn to listen” (Kurita 2012: 

32). The next level of comprehension is ‟listening to learn which involves creating 

new meaning and form linking and then repeating the meaning and form linking, 

which helps the learners to be ready for paying more attention to the syntax and lexis 

of the language through listening.ˮ (Kurita 2012: 32). 

 

 

3 Research Methods and Instruments 

 

The paper will focus on the analysis of some listening tasks from Romanian language 

textbooks, on the observation during the classes in which listening activities were 

used, as well as on a focus group discussion with the students about the listening 

activities they take part in. 

The textbooks were selected according to the required level of Romanian 

language acquisition A1 - A2 to B1, but mostly because they contained topics that 

are interesting to the students and tasks which allowed the teachers to guide the 

students through the recordings. 

 

 

4 Participants in the Study 

 

The case study was conducted in the academic year 2021 – 2022 and involved 40 

students from different linguistic areas (African, Arabic, Indian, Asian, South 

American), enrolled in the preparatory year in the Petroleum-Gas University of 

Ploiești.  

 

 

5 Findings 

 

The foreign students are exposed to listening from the beginning of their linguistic, 

social or cultural journey. For these, not having a native Latin language constituted 

an additional challenge in their struggle to face listening and all the other 
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competencies which have to be developed in Romanian language acquisition. That 

is why it is crucial for them to experience an integrative way of learning all the skills.  

Still, in the instructional methods, the priority has to belong to listening 

comprehension. As Gary stated in his study from 1975, giving ascendency to 

listening comprehension, especially in the early stages of second language 

acquisition, provides advantages of four different types: cognitive, efficiency, utility, 

and affective. The cognitive one resides in the fact that listening gives the students 

the opportunity to learn a new language in a more natural way. For example, if we 

take into consideration the phonetic issues of the Romanian which can cause lots of 

problems in speaking as well as in the listening process, the simplest way to surpass 

them is to coordinate the learners from the beginning to repeat at the same time with 

the teacher the specific groups of letters, the specific Romanian consonants and 

vowels, the diphthongs or the triphthongs, either as isolated sounds, or words 

containing them. In this way, both speaking and direct listening are developed, which 

implies recognising specific sounds, groups of sounds, specific words or structures. 

Doing these types of exercises together with the teacher, the students are “exposed 

only to good language models (the teacher and realistic recordings) instead of the 

imperfect utterances of classmates.ˮ (Vandergrift 1999: 169), and the learning 

becomes efficient. Also, the teacher – student team, when practicing listening, 

diminishes the pressure of receiving the message and proves to be useful, because 

all the anxiety is abolished.  

Within the Preparatory year, Romanian language acquisition is structured on 

two semesters, in the first one, the level of Romanian has to reach A2 level and at 

the end of the second semester the minimum B1 level or even B2. 

The design of the A2 level listening activities, be them exercises or tests, is 

different from that of B1 level, involving from both sides, teacher and student, a 

certain attention, a specific behavior and a different approach. To be sure that we 

reach the goal of having very well taught students, we use, at the first stages of 

listening activities, many exercises from the textbooks we choose and then we 

gradually expose our students to authentic auditory sources. 

Also, even if the language schemata involving phonetical, lexical, syntactic 

or grammatical knowledge constitute the fundament for listening comprehension, 

our aim is to teach students not only the structures of the language, but also ‟the 

presentation and practice of meaningful language in a context. When we teach 

materials in a context, we move beyond language as a set of example sentences to 

language as it is situated in the world.ˮ (Brown 2006: 7) 

One of the topics included in the curriculum for foreign students refers to 

their favorite sport. In order to enrich the students’ knowledge about this topic we 

selected an A2 level exercise from a textbook, where the students have to listen to 

four recordings and to decide which sports matches the information they hear. 
 

Task 1. Listen and decide which information matches the sport: 

 

(1) Acest sport se joacă în sală. Sunt două echipe, fiecare cu cinci jucători. Este câștigătoare 

echipa care introduce mingea în coș de mai multe ori. (baschet) 
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(2) Pentru acest sport ai nevoie de o rachetă și de o minge mică. Sunt doi jucători și 

echipamentul lor este de obicei alb. (tenis) 

 

(3) Acest sport se joacă individual, afară, în natură. Jucătorii au nevoie e crose și de o minge 

mică. Ei încearcă să introducă mingea în niște găuri. (golf) 

 

(4) Pentru acest sport este nevoie de jucători foarte puternici. Se joacă cu o minge ovală și 

sunt două echipe de câtre treisprezece jucători. Mingea se poate arunca numai în spate, nu și 

înainte. (rugby). (Platon, Sonea, & Vîlcu 2012: 255) 

 

To be sure that the task will be properly and correctly solved we guided, at first, the 

students through pre-taught language, since the textbook contains a unit named 

Sports and Sportmen. The topic has been discussed, being introduced the new 

vocabulary related to sports and also exercises which classify the sports in teams and 

individual ones, in outdoor and indoor activities.  

Analysing the task and the content of this exercise, it can be noticed that it 

involves besides the bottom-up processing, by which the students connect the sounds 

in their memory trying to interpret them before something else new appears, also the 

prior knowledge of the students or a top-down processing which gives the students 

the ability to find the meaning of the message and the right answer. In this way, 

according to Anderson (1988), it has been offered an ideational scaffolding for 

assimilating text information; it was helpful for attention distribution and for 

inferential elaboration; it enabled the listener to search information from memory in 

an orderly way; it was useful for editing and summarising; it was helpful for 

inferential reconstruction.  

Another listening task from the topic Mens sana in corpore sano required 

the students to listen to a fragment from a broadcast about health and to complete the 

gaps with the suitable word.  
 

Task 2. Listen and fill in the gaps: 

 

Dragi ascultători, 

Când nu mâncăm sănătos, apar multe probleme de sănătate: ne îngrășăm, ne doare 1…… 

obosim repede și nu mai avem energie. De aceea, trebuie să consumăm zilnic 2…… să evităm 

mâncarea 3……să includem în alimentație fructe și legume 4…… Nu este bine să mâncăm 

între 5…… principale. La micul dejun trebuie să mâncăm bine ca să avem energie. Seara e 

mai bine să mâncăm ceva 6……Dacă aveți un prieten sau pe cineva din familie care nu se 

alimentează correct, trebuie să 7…… ajutați să schimbe acest lucru. Și cantitatea de mâncare 

este importantă. Mâncați suficient, dar nu prea 8…… Știți foarte bine ce se spune: dimineața 

mănânc mâncarea singur, la prânz 9…… împart cu un prieten, iar seara 10…… dau 

dușmanilor. 11…… așteptăm și mâine la rubrica de sănătate. (Platon, Sonea, & Vîlcu 2012: 

200) 

 

Before listening, we used the pedagogical sequence of pre-listening. For this, we 

chose a cloze exercise giving the students the transcript of the message with the gaps 

to be completed and asked them to think about which could be the missing words 
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before they really listen to the message. In this way, the students have been prepared 

for what they were going to hear and what they were asked to do. Being aware of the 

knowledge and how this is organised in the text together with any other cultural 

information we manage to develop their meta-strategic awareness (Mendelsohn 

1994), in order to obtain a ‟transactional listening, where students listen to oral texts 

in order to obtain information and complete a comprehension taskˮ (Vandergrift 

1999: 171). 

When stepping further to B1 level a listening activity involving a cloze exercise 

becomes more demanding for the students. Usually, an exercise where they are asked 

to fill in the gaps implies choosing between one, two or three words, the information 

is more complex and abundant and the speed of delivering the message is faster. 
 

Task 3. Listen and fill in the gaps (use 1-3 words where needed): 

 

1. Poţi să te plimbi prin zonele comerciale din New York şi să găseşti acolo ______  

2. Când se înserează, luminile de pe Turnul Eiffel ________ 

3. În Piaţa Chatuchak, dacă te târguieşti, poţi obţine preţuri mai mici la _______ 

sau la_________________la mâncare sau la haine. 

4. Se spune că nicăieri în lume nu se găseşte mâncare la fel de________ ca în Thailanda. 

5. Chiar dacă se găseşte în foarte multe locuri din lume, adevăratul couscous se mănâncă. 

_____________ (Sonea, Vasiu, & Vîlcu 2021: 17) 

 

We provide below the transcript of the recording which states the complexity and 

the difficulty of the listening message compared to the previous one of A2 level. 
 

NEWYORK Nu poţi să îţi începi vizita la New York atunci când oraşul se trezeşte. De ce? 

Pentru că New Yorkul nu doarme niciodată! E bine să te organizezi aşa încât să ai timp pentru 

toate. 

După ce te duci să vizitezi Statuia Libertăţii şi Muzeul Metropolitan, poţi să te plimbi prin 

zonele comerciale şi să te miri, ca orice turist, când vei vedea că găseşti acolo tot ce doreşti. 

Mai târziu, când se înserează, intră într-un restaurant cu specific local sau ia de la o tarabă un 

hotdog cu muştar şi ceapă pentru a-ţi completa experienţa newyorkeză. 

PARIS Dacă te duci în vacanţă la Paris, trebuie să vizitezi Turnul Eiffel. Urcă până în vârful 

lui ca să vezi, de acolo, o mare parte din oraş. Când se înserează, mii de lumini se aprind pe 

tot turnul. Eşti obosit după vizitele în muzee şi galerii de artă? Poţi să te odihneşti într-o 

cafenea, unde sigur te vei întâlni cu oameni din toate colţurile lumii. La Paris vei mânca cea 

mai bună brânză, baghete delicioase şi deserturi rafinate, iar în restaurante şi înmagazine 

specializate poţi gusta cele mai faimoase vinuri din lume. 

BANGKOK Eşti în Bangkok în weekend? Trebuie să te duci în Piata Chatuchak. Sâmbătă si 

duminică totul se întâmplă acolo. E cea mai mare piaţă de weekend din lume. Preţurile sunt 

accesibile, dar, dacă vrei, poţi să te târguieşti ca să obţii o reducere la flori sau la bijuterii, la 

mâncare sau la haine, căci în Piaţa Chatuchak găseşti tot ce se poate cumpăra şi vinde. Ce să 

îţi recomandăm să mănânci şi să bei în Bangkok? Se spune că mâncarea thailandeză este cea 

mai aromată din lume. Aşadar, încearcă orice fel care se serveşte la tarabele de pe stradă. Nu 

vei fi dezamăgit. 

CASABLANCA O climă blândă tot timpul anului, plaje minunate şi unul dintre cele mai 

mari bazaruri din lume. Pe toate le găseşti în Casablanca, cel mai mare oraş şi port din Maroc. 

Poţi să te plimbi prin Palatul Regal sau prin Piaţa Centrală şi să stai pe plajă, sub soarele 
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blând, iar când se înserează, poţi găsi idei excelente pentru o cină tradiţională. Ca să ai idee 

despre mâncarea specifică marocană, poţi să guşti tot ce se găteşte în tagine, un vas după care 

se numesc sute de varietăţi de mâncare. Aproape oriunde în lume se găseşte couscous, dar 

adevăratul couscous se mănâncă în Maroc. Poftă bună! 

 

This kind of listening task, for B1 Level, always represents a challenge for the 

listeners, because in the pace of the message the student has to be sure that he chooses 

correctly at first the number of the missing words and then their content. The exercise 

implies a top-down process because the students have to use the context (their 

knowledge about the world) and the co-text (what the speaker has said so far) to help 

them understand the words that are not clear. Every experienced teacher has to 

realize that the students he has in the class have limited abilities to master the entire 

information of a message. That is why it is necessary to provide them with clues or 

strategies involving activation of their cultural background, of their prior knowledge, 

but also advising them how to skim the message, focusing first on the main ideas 

and then listening for the details in order to be able to make logical inferences. Using 

different listening strategies can make authentic texts easier to comprehend in any 

stage of the learning process. Also, the materials we use have to be related with the 

students’ knowledge of the world and to serve as a scaffold to further reading, 

otherwise the audience will become bored. 

Listening has to be practiced in the Romanian classes from the beginning till 

the end, because it is a skill “that can be learned and improved upon no matter one's 

age, gender, education, or previous skill level. Like any skill, if it is allowed to go 

unused, it will atrophy”. (Petress 1999: 12) 

 

 

6 Focus Group Findings 

 

As feedback is an important part of the teaching process, organising a focus group 

with the students helped us become more aware of the difficulties that students faced 

when being exposed to authentic materials. These aspects helped in the teaching 

process and in the students’ progress as well. The participants in the focus group 

were the students enrolled in the preparatory year in the Petroleum-Gas University 

of Ploiești during the academic year 2021-2022 and the moderators of the focus 

group were the authors of the present study. 

 The questions addressed during the focus groups were the following: 
Q1. Is it difficult for you understanding spoken Romanian? 

Q2. Is it difficult for you to understand Romanian words when listening in class? 

Q3. Is it more difficult for you to understand Romanian when the speaker is a native 

Romanian speaker? 

Q4. Does your knowledge of the world help you in listening? What other things help 

you in listening activities? 

Q5. What are some common difficulties you face when trying to improve your 

listening skills in Romanian? 
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Q6. How do you typically practice listening in Romanian outside of the classroom, 

and what challenges do you encounter during self-study? 

Q7. What types of listening materials or resources do you prefer when practicing 

your listening skills in Romanian? Are there certain materials that you find more 

effective than others? 

Q8. Do you have any suggestions for your teacher for the listening activities in the 

class? 

Thus, the analysis of the answers provided by the students during the focus group 

session indicated the following aspects: 

Q1. Most of the SS mentioned the fact that generally speaking, they see 

understanding Romanian as a new challenge for them, being quite difficult, as it is a 

new language and sometimes the pronunciation and pace can be tough. However, 

during the Romanian classes it is easier, as teachers and their group mates pronounce 

more clearly and the pace is not very fast. 

Q2. Regarding listening in class, the students stated that it is not that difficult, since 

their teachers are very supportive and even if they have problems with 

understanding, the teachers’ explanations help them a lot and they really appreciate 

the efforts the teachers make to ensure that they understand what they are listening 

to. Moreover, in class, the pace is slower and in the listening materials the speakers 

pronounce words more clearly. They do, however, perceive listening in class as 

challenging when complex subjects are covered.  

Q3. Most of the students confirmed, but they also mentioned that it depends on the 

speaker. Students specified that teachers and their groupmates are easier to 

understand compared to other native speakers as they speak more slowly and 

pronounce words in a clear manner. When it comes to listening to native speakers 

outside the classroom, the situation changes, students mentioning that it is definitely 

more difficult for them to fully understand what they are saying but, the more they 

advance with their studies, the less difficult it gets when it comes to listening and 

comprehending the messages.  

Q4. Students specified that their knowledge of the world helps them with listening, 

as provides context and aids comprehension as well as the fact that understanding 

cultural references can be beneficial for them. Other things that help them in 

improving their listening skills are visual aids, group discussions after listening 

activities as it helps them clarify concepts, as well as the variety in the types of 

listening tasks keeps them engaged and motivated.  

Q5. Among the most common difficulties that students encounter when trying to 

improve their listening, they mentioned the following: pronunciation of sounds of 

groups of sounds specific to Romanian, the pace of speaking, intonation and stress 

patterns as well as distinguishing Romanian sounds and adapting to Romanian 

phonological system.  

Q6. Students mentioned the following ways of practicing listening in Romanian 

outside the classroom: watching Romanian movies and TV shows, watching films 

with Romanian subtitles, listening to Romanian music sometimes with lyrics, trying 

to make conversation outside the classroom with native Romanian speakers, interact 
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with Romanian students in the campus, using language apps like Duolingo, listening 

to audiobooks in Romanian or use language learning resources that focus mainly on 

listening comprehension. Of course, all these ways come with some challenges such 

as: understanding different accents, speed of speech, vocabulary and idiomatic 

expressions and lack of immediate feedback from the teachers. 

Q7. Regarding the resources that students prefer, they are more or less similar to the 

ones mentioned for the previous question: movies, TV shows, music and lyrics and 

some even suggested using podcasts during the listening activities in the classroom. 

Also, they mentioned that using subtitles might be more helpful for them, especially 

during the first classes of Romanian.  

Q8. As far as the suggestions made by the students, the following can be mentioned: 

incorporate in the classroom a range of media types like podcasts, music, news clips, 

and videos in Romanian, engage them in interactive exercises that involve listening. 

For example, comprehension quizzes, fill-in-the-blank exercises with transcripts, or 

dictation activities that help students grasp spoken language patterns. Other 

suggestions referred to activities that involve both listening and speaking. For 

example, role-playing exercises, where students listen to a conversation and then 

participate by acting out their own version of the dialogue. They also specified that 

they consider that getting into contact with more native speakers even during the 

classes (for example, Romanian students from the university) might also be 

beneficial for improving their listening skills.  

 

 

7 Conclusion 

 

Listening skills play a crucial role in language acquisition. They are essential for 

understanding spoken language, engaging in conversations, and participating in 

various aspects of daily life in a foreign language. In the case of Romanian, mastering 

listening skills is critical for comprehending its distinct phonetics, intonation 

patterns, and vocabulary. 

Furthermore, listening skills contribute to other language skills such as 

speaking, reading, and writing. A strong foundation in listening comprehension 

enables learners to produce accurate pronunciation, use appropriate vocabulary, and 

understand written texts more effectively. Hence, Romanian teachers need to address 

these challenges effectively to enhance the overall language learning experience. 

In order to address the challenges of improving listening skills in teaching 

Romanian as a foreign language, Romanian teachers can implement various 

strategies involving pre-listening, while listening and post-listening activities. Thus, 

the teachers may design listening exercises that gradually introduce learners to the 

phonological complexities, stress patterns, and intonation of Romanian. With such 

exercises, teachers may start with simpler materials and progress to more complex 

ones as learners improve. 
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Another strategy that may be used, whenever possible, is the use of authentic 

listening materials like podcasts, music, and movies in Romanian to expose learners 

to real-life language use. 

Cultural integration can also be considered a strategy that helps improving listening 

skills of non-native Romanian speakers. Thus, incorporating cultural elements into 

listening exercises may help learners understand the context of conversations and the 

cultural nuances of the language. 

Moreover, active listening can be encouraged by providing tasks and 

questions related to the listening material. This promotes engagement and 

comprehension. 

Another helpful strategy is using a lot of speaking practice, by including 

speaking exercises to reinforce listening skills. By encouraging learners to repeat and 

respond to spoken material may help them to consolidate their listening skills as well.  

Last but not least, support and encouragement from the teacher is also very 

important. That is why, while teaching listening skills, teachers should create a 

supportive and non-judgmental classroom environment to reduce anxiety and boost 

learners’ confidence in listening. 
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